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If you need to see a simple overview of

your survey results:

s Review the Hmmm.cumn rates for your
school on pages 11-12. Also look ar ﬁ_u,n
demographic graphs on pages44 2 .

. ‘Identify any under-represented
" populations or demographic groups, and
keep this in mind as you read.
. mm sure you understand the &Qwumwobm

.OmOH. See mmmm 5 mcH an mxw_mhmm_.om..

~»  Look ar the summary graphs on pages
. 13-20 to se¢ how each group perceives
" the dimensions of climate in your school.
«  Look at the relative rankings for ‘each

- school group on pages 21-23, and see
- how they comipare across groups: -

.H ”‘. Look for areas rated negatively by .ouh.ow .

“moze groups, as well as dimensions that
are ranked very mhm..anmbm.ﬂ by different
groups. These could signal aveas that

need attention. Review the mE&o_Enm for

improvement on pages 2- - 2 to begin
working toward school climate change.

»  Review the overview information in the

left-hand column.

If you need an in-depth look at your
survay results:

To mﬂ a m&ﬁ Enga of the range of
perceptions within each school group
-about each dimension, look ar the score
distributions in Group Rating and
Rankings on pages 15-18. _
Examine how different sub-groups within
* each school group viewed the various
dimensions beginning on page 30. This
shovs different perceptions based on
gender, grade, race/ethnicity, and (for
school personnel) years of experience.

Note: this data will only be shown when
there are sufficient numbers to guarantee
anonymicy for respondents.

if you need a detailed examination of

your survey resuits:

Review the overview information in
the left-hand column, and the in-depth

information in the center column.

Read carefully through the entire
report—there are additional graphs

that are not identified in the other two
columns. Detailed explanations and:
guiding questions are included next to
each graph.

On pages 45-43 , you'll find a detailed
breakdown of how each group responded
to each individual survey item. These are

grouped by school elimate dimension, so

you canl see exactly which survey items
made up eich dimetision. The full texr
of the item is included, as well as a chart
showing the percentage of respondents
from thar group who gave each of the five

- potential responses, or did nor respond at

all,

Note: The survey was developed to be
most reliable at the level of climare
dimensions, rather than item-by-item.
Therefore, NSCC does not recoinmend
making decisions based on this data
alone.
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What is school climate?

»  School climate refers to the quality of school life as it relates to norms and values, interpersonal relations and social interactions, and
organizational processes and strucrures.

+  The school climate sets the tone for all the learning and teaching done in the school environment, and is predictive of students’ ability to
learn and develop in healthy ways.

»  All schools, like all people, have a range of strengths and weaknesses, as well as a distinctive vision for the kind of school they aspire to be.

Measuring school climate: the CSCI

»  The CSCI (Comprehensive School Climate Inventory} is 2 scientifically developed survey based on research and theory defining whar
contributes to positive climates for learning,

«  The CSCI measures the shared perceprions of the school community and reveals how the populations whose perceptions were measured
{e.g. students, school personnel, and parents) feel about che school environment.

Who developed the CSCI?

+  The CSCI was developed by the National School Climate Center (NSCC), a non-profit organization dedicated ro measuring and
improving the climate for learning in schools. NSCC’s mission is to help schools integrate crucial social, emorional, and ethical learning
with academic instruction to enhance student performance, prevent dropouts, reduce violence, and develop healthy and positively engaged

adults.




Safety

1 Rules and Norms

Clearly communicated rules about physical violence; clearly communicated rules about verbal abuse, harassment, and teasing;
clear and consistent enforcement and norms for adult intervention.

2 Sense of Physical Security

Sense that students and adulss feel safe from physical harm in the school.

3 Sense of Social-Emotional Security

Sense that students feel safe from verbal abuse, teasing, and exclusion.

Teaching and Learning

4 Support for Learning

Use of supportive teaching practices, such as: encouragement and constructive feedback; varied opportunities to demonstrate
knowledge and skills; supporr for risk-taking and independent thinking; atmosphere conducive to dialog and questioning;
academic challenge; and individual atrention. .

5 Social and Civic Learning

Support for the development of social and civic knowledge, skills, and dispositions including: effective listening, conflict
resolution, self-reflection and emotional regulation, empathy, personal responsibility, and ethical decision making.

Interpersonal Relationships

6  Respect for Diversity

Mutual respect for individual differences (e.g. gender, race, culture, etc.) at all levels of the school—student-student; adult-
student; aduli-adult and overall norms for tolerance.

7  Social Suppoit—Adults

Pattern of supportive and caring adult refationships for students, including high expectations for students’ success, willingness
to listen to students and ro ger to know them as individuals, and personal concern for studenis’ problems.

8 Social Support—Students

Pattern of supportive peer relationships for students, including: friendships for socializing, for problems, for academic help,
and for new students.

Institutional Environment

9 School Connectedness/Engagement

Positive identification with the school and norms for broad participation in school life for students, staff, and families.

10 Physical Surroundings

Cleanliness, order, and appeal of [acilities and adequarte resources and marterials.

Social Media

11 Social Media

Sense that students feel safe from physical harm, verbal abuse/teasing, gossip, and exclusion when online or on electronic devices
(for example, facebook, twitter, and other social media platforms, by an email, text messaging, posting phoro/video, etc.).

Staff Only

12 Leadership

Administration thar creates and communicazes a clear vision, and is accessible to and supportive of school staff and staff
development.

13 Professional Relationships

Positive artitudes and relationships among school staff that support effectively working and learning rogether.




: m>ﬁm._.<
Safety is a vm,ﬂn need. Mnnrbm Emummﬂ :NEEEN
Emnmmmﬁnm learning and healthy development. Safe
- schools promote studenr achieverent and school
SUCEESS- H&mnonnm._.aw schools H:a Swnnwnnmﬁma on .

. mmmnﬂ% Hb fecent years, mnroow Wmﬂw Wnoombh Hiore
atrunied to how social safety and the problem of
social bullying shapes learning and development. This
' survey looks ar three aspects of safery: rules and norms

(instirutional safety) and actual sense of security—both

Safety: Rules and Norms

This scale focuses on the clarity of the school’s rules for mainraining safety, both physical safery and
social-emortional safety, and the consistency and fairness with which rules are enforced. For example, is
it clear that there are rules about physical and social bullying? Are they fairly enforced by adules in the
school?

Safety: Sense of Physical Security

This scale focuses on the degree to which people feel physically safe in che school building and in the area
surrounding the school. For example, have individuals themselves expetienced physical abuse and to what
extent have they seen others being subjected to physical harm such as pushing, slapping or punching?

Safety: Sense of Social-Emotional Security

) _ﬁwu,ﬂwmn& and mOnwmunﬂdwﬂob&. This scale focuses on the degree to which people feel safe in social-emotional tetms. Questions on this
scale probe experience and witnessing of verbal abuse, harassment, and exclusion.
- TEACHING AND LEARNING Teaching and Learning: Support for Learning

. The goal of schooling s to foster mnmbﬁbm and
development. Educational resenrch has ideritified
facrors that influence school success, including the use

-  of varied and customized instructional strazegies and .

rthe wmoabmosnom studenty’ reflective, self-monitoring,
and decision-making skills. Students are also mote able
- leainers when they are made comfortable taking risks;

- when they feel safe “not knowing”, and can genuinely
ask for help in understanding. Adults’ expectations for
students—and the ability to communicate this—also
‘powerfully shape learning and. school engagement.
Teaching and learning is always social, emotional

and ethical as well as cognitive in nature. Active and
purposeful social, emotional, and ethical teaching and
modeling also supports students’ academic achievement
and school success, as well as their development into
responsible and productive citizens.

This scale highlights adults” and students’ interactions in the learning process. For example, do students
feel that teachers let them know when they do a good job and offer them construcrive feedback?

Is schoolwork challenging? Is there support for learning from mistakes? Is there an opportunity to
demonstrate knowledge and skills in a variety of ways?

Teaching and Learning: Social and Civic Learning

This scale describes the extent to which social and civic knowledge and skills are acrively incorporated
into school learning and how ethical dispositions are recognized and valued. For example, do studenrs
learn o listen and cooperate with athers? Are they encouraged to think about “right” and “wrong™? Are
they supported in the development of skills for reflection and self-control? Do they learn how to resolve
conflicts effectively and amicably?
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School experiences. are based on relationships. ﬁrn .
cxtent £ e&ﬁn& adults and students sten to, nnwmanﬂ
and trust orie anodher shapes the school community.
How do studenes treat one another and do they have
a‘network of friends they can count on for support?

_ What is the quality of support they feel they can
expect from adiiles in the school? Do they feel there
are adults who care abourt them as individuals and to
whom they can turn for help? Finally, how well do
adults communicare and ‘collaborate with one another
- and what tone does that sex for students? How all of
* this is perceived by students profoundly affects their

expectations for appropriate behavior and the @E&Q .

am their school experience.

Interpersonal Relationships: Respect for Diversity

This scale focuses on the extent to which adults and students in the school respect each others’
differences with regard to such facrors as gender, race/ethnicity, or physical differences. It focuses on peer
relarionships among students and among adults and on the relationships between adults and studencs.

interpersenal Relationships: Soclal Suppori—Adults

This scale deals with quality of social relationships among adults and students. Is there murual trust and
support? Do adults appear to work well with their peers? Do students feel that adults in the school show
an interest in them and listen to what they have to say?

Interpersonal Relationships: Social Support—Students
This scale deals with quality of social support among students. Do students have 2 network of friends
thar sustain them academically and socially?

INSTITUTIONAL ENVIRONMENT

The Emﬂﬁﬂﬂ@b& environment in the school is
defined in both physical and social rerms. Socially,
this Quﬂ&m students’ muoﬂﬂﬁw sense of nn.bﬁnnmnnmbnmw
institution. Do m,ﬁu\ Hnmmmﬂ@ vom_n:ﬁ@ with the
school and have a sense that both they dnd their
families belong there and are welcome. This is an
imporeant aspect of a student’s schiool experience -
and contibutes substantially to school success. The
physical environment—facilities and resources—is
also important. Naturally, how clean, cared for,
o&ﬂ._%. and attractive the school is affects reaching,
leamning, school engagement and overall morsle.

tnstitutional Environment: School Connectedness/Engagement

This scale focuses on how positively students feel about their school and the degree 1o which they and
their families are encouraged to participate in school life. Do students feel good about their school and
what they accomplish there? Do they feel that they are encouraged to become involved in school life
beyond academics? Does the school reach out to families, by keeping them informed and making them
feel comfortable speaking with teachers or attending school events?

Institutional Environment: Physical Surroundings

This scale focuses on the school’s physical planc. This includes the range of school facilides, their
attractiveness, cleanliness and condition, and the adequacy of the space and resources for positive school

life.

mn_._oo_n__wnmﬁm.o_d m ﬁmm . w
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SOCIAL MEDIA
. mwmma\ is.a basic Ewnm. Mam_Eq cnmmmo bmﬂh.&a\,
. underminés learning and rn&%% development. Safe:
schools promote student achievement and school success.
Historically, schools have concentrared on how the
problem of social-emotional bullying in school &ﬁmmm

..  learning and development. In recent yeats, as techinology

has become more pervasive in students’ lives, schools have
become more ateuned to social-emgtional bullying that’
accurs online and through the phone due.to its effect on
students’ experience with peers within the schoel.

Social Media

This scale focuses on the degree to which people feel safe in social-emotional terms on social media.
Questions on this scale probe experience and exposure to verbal abuse, harassment, and exclusion on
social media.

STAFF ONLY DIMENSIONS L

A school's leadership team, as well as professional -
relationships between staff members, ate important
whien evaluating a school's. overall work environment.
Whether or not the leadership tesm has defineda
clear vision and what decisions they make to fulfill
‘that vision tremendously affects not only the work
environment, bir the school climate as. well.

Staff Only: Leadership

This scale focuses on the leadership characteristics and decision making style of the schools
administration. Do school leaders establish and communicate a clear vision? Are they accessible and
open? Are they supportive and appreciative of school staff? Do they involve staff in key decisions?

Staff Only: Professional Relationships

This scale focuses on the quality of working relationships among school staff. Do staff work well togerther
and learn from one another? Is there murual teust and constructive collaboration? Are staff supportive of
one another and generous with their help?




Goals for this Report

The report will show you:

-

How surveyed members of your school community—students, school personnel and parents—rate each dimension of school climate.
Which dimensions of school climate are perceived by each group as generally positive, negative, or neutral.

Which dimensions are rated highest and lowest for cach group as a whole.

The distribution of rating patterns for individuals within each group for every dimension so that you can see the range of responses from
negative to positive.

Where perceptions are consistent across the three school groups—students, school personnel and parents—and where they diverge.

In reading through this report:

1.

2.

You will see that similar information is presented in a variety of ways. If one graph or chart does not seem to capture the information you
feel is most important, a differenc part of the report may provide whar you need.

Looking art results is often 2 question of peeling back layers of information. It is important to progress from overall summary to more
detailed results in order to ger a full picture. Looking at resules at only one level may be misleading.

It is important to understand that the real value in the darta is the degree to which the information becomes a catalyst for discussion,
deeper inquiry, and acdon. The repore will present the findings for your school and uy to help you understand how to examine and
interpret them to aid the process of inquiry and discussion.




This overview section will give you 2 snapshot of who responded
to the survey, as well as feedback on the way each school group
perceives your school climate in the broadest terms—based on
median scale scores for each dimension of school dlimate. It will
also give you an overview of the amount of variation within each
group’s perceptions of these ten dimensions.

To help you interpret this feedback, results are presented:
1. as scores that can be considered positive, negative and neutral
2. in rank order from the highest to lowest rated dimensions

3. as comparative profiles to help you understand how each
group perceives the range of dimensions and how each
dimension is perceived across the different groups




School Voice: Response Rates

Why is this important?

«  One of the most important attributes of this survey is its ability to reflect the perceptions of the distinct populations who were surveyed—
students, school personnel and parents. Therefore, it is important to know how many members of each group responded.

How to look at this data:

» Itis not unusual to see the lowest response rates for parents, as they are further removed from school life than smudents or school
personnel.

»  The survey results are most valuable when they caprure the perceptions of all school community members, and low response rates should
be addressed.

« In the Detailed Results section, there is a demographic profile of respondents in all three groups. In addition to considering the overall

response rare, it is recornmended that you look at the profile of respondents compared to your school profile. To the exrent thar
respondents for each group do not mirror the school’s composition, the veice you are hearing may be skewed. You should keep this in

mind and make an effort to reach out to groups that appear to have been under-represented.

This is especially important if the survey results indicate that different sub-groups experience the school in very different ways, which you
can see in Section IIL

“ehooilmateors page




School Voice: Response Rates

- %xmmﬁozamﬁm m\ooﬁ U . ro:_ﬂmnammmﬁ

Students 1990* 1200 6G.30%

School Personnel 149* 121 BB.43%

Parenis 1990* 253 12.71%

*Figures received from school to represent potential number of respondents.




Why is this important?

«  This chart allows you to look at a comparative profile of the overall (median) ratings to help you undesstand two important relationships:
1. how ratings for different dimensions compare for the same school group; and 2. how ratings for similar dimensions compare across

school groups.

How to look at this data:

»  The bars are color-coded to help you see at a glance the dimensions thar each group rates as positive (higher than 3.5), negative {lower
than 2.5), or peutral (berween 2.5 and 3.5).

«  Look for each groups relative perceptions abour the various aspects of school climate by looking across the charr.

»  Look at the convergence of opinion across groups by looking at the columns that correspond to each dimension.

Important Note:

When you compare results across groups, remember that while the surveys are designed to measure similar dimensions, they do so

in slightly different ways and with different populations. Therefore, some level of difference is to be expected, simply because of the
differences inherent in the groups themselves. (For example, adulrs may be less likely to give extreme answers than students as 2 result of
age.) We recommend that you concentrate most on major differences, and pay special attention to the relative rankings of the dimensions
by each group. For example, if the school personnel rated the environment higher than any other dimension (regardless of the actual
numerical score), while the students rated it near the bottom, that would be worth exploting.

For more detailed information about each group’s perceptions, be sure to look at the derailed response patterns {in Section 111 of this
report). The median is only a midpoint—there are as many scores below that number as above.

“schoolclimate:
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Why is this important?

These charts allow you to see how each group rates the dimensions of school climare, as well as the variability of opinion within each

group.

How to look at this data:

Note:

In the center column, you'll see the median scale score for each of the relevant dimensions that contribute to overall school climate.

The median score is the midpoint of the distribution of scale scores for the individuals in this group. It should give you an understanding
of how the group as 2 whole perceives each dimension.

You'll also see that each bar is color coded into three sections from darkest to lightest. In looking ar the results, it is important to
understand not just how the group as a whole perceives this dimension, bur also the range and distribution of opinion within each group.

The color coding represents the percentage of individuals in each group whose scale scores fall into three ranges: negative (<2.5), positive

(>3.5) and neutral (2.5-3.53).

How were these dimension scores obtained from the survey responses, and how were “negative,” “neutral,” and “positive” scores

identified?

As you may remember from the survey iself, possible responses ranged from 1 (the most negative) o 5 (the most positive). Each. of rhe
survey items is linked to one particular dimension of school climare. For each dimension, we give each individual respondent a “scale
score” based on an average of his or her responses to those particular items. In order to obrain an overall sense of the group’s perception of
a particular dimension, we found the median of all the individual scale scores. The median is a midpoint—there are equal numbers of
scores below and above the median. To help you interprer the scores, we've grouped them according to the 5-point scale from the original
survey. Any individual dimension scores below 2.5 were considered negative, any scores above 3.5 were considered positive, and any scores
berween 2.5 and 3.5 were considered neutral.




Median Scores and Rating Patterns — Students

Dimension Median Score Distribution
Safety 33.3% 33.3% 33.3%
Rules and Norms 3.80 |
Physical Security 4.00
Social - Emotional
Security 317
Teaching and Learning
Support for Learning 3.63
moo_mu.msn Civic 3.40 E
Learning

Interpersonal Relationships

Respect for Diversity 3.67 2%
Social Support - -
Adults 3.7 3%
Social Support - H
Students 3.80 4%
Institutional Environment

School

Connectedness iy | E
Engagement

Physical Surroundings 4.00 E

Social Media

Social
Media 333

=
®

= % of individual ratings in the negative range (scores lower than 2.5 on a 5 - point scale}

= % of individual ratings in the neutral range (scores between 2.5 and 3.5 on a 5 - point scale)

= % of individual ratings in the positive range (scores above 3.5 on a 5 - peoint scale)




Il. School Climate Overview

. o Group Ratings and Rankings

Median Scores and Rating Patterns — School Personnel

Dimension Median Score Distribution
Safety 33.3% 33.3%

Rules and Noms 4.20

Physical Security 4.00

Social - Emotional
Security

Teaching and Learning

3.7

Support for Leaming 4.00

Social and Civic
Learming

Interpersonal Relationships

3.90

Respect for Diversity 4.00
Social Support -

Adults a7
Social Support -

Students 4.00
Institutional Environment
School

Connectedness 414
Engagement

Physical Surroundings 433
Social Media

Social

Media 3.00
Working Environment
Leadership 4,00
Professional

Relationships .75

=% of individual ratings in the neutral range (scores between 2.5 and 3.5 on a 5 - point scale)

=% of individual ratings in the positive range {scores above 3.5 on a 5 - point scale)




Median Scores and Rating Patterns — Parents

Dimension Median Score Distribution
Safety 33.3% 33.3% 33.3%
Rules and Norms 3.60

Physical Security 4.00

Social - Emotional

Security 347
Teaching and Learning

Support for Learning 3.50

Social and Civic 3.40

Learning

Interpersonal Relationships

Respect for Diversity 3.67 E
Social Suppert - I
Adults 3.57 1%
Social Support -
Students

Institutional Environment

School
Connectedness 3.57
Engagement

3.80

Physical Surroundings 4.00

Social Mediza

Social
Media 317

= % of individual ratings in the negative range (scores lower than 2.5 on a 5 - point scale)

= % of individual ratings in the neutral range (scores between 2.5 and 3.5 on a 5 - point scale)

= % of individual ratings in the positive range {scores abave 3.5 on a 5 - point scale)

..&mﬁmb.«m | vm.mm..am.




Comparative Ratings—Another View

Why is this important?

+  Asa companion to the previous chart, this chart presents the positive, negative and neutral ratings in slightly different form.

How to look at this data:

*  You will see each school climate dimension listed in the left column, with the surveyed school groups across the top. For each group the
chart indicates wherher the median scale score was positive, negative or neutral as shown in the colot-coded key.

*  We recommend that you keep in mind the considerations discussed earlier about group differences, although major discrepancies between

school groups should certainly be explored further.

¢ Dimensions that are rated negatively, especially if the negative ratings are consistent across groups, indicate areas that should be addressed.
Because safery is such a foundational dimension, special atrention should be paid to low ratings in this area.

+  We encourage you to examine these findings in the context of the more detailed profiles that follow. In all cases, it is imporrant fo
consider and discuss not just whether dimensions are rated positively or negatively, but also to use the results to think about why—whar
you as a school may have done to promote dimensions that are strong, and how weaker dimensions may have been neglected or even
inadvertently undermined.

»  NSCC also recommends thar the answers to these questions lead you to consider more questions and ideas for data-gathering in your
school, either now or in the future.




Comparative Ratings—Another View

Comparative Ratings — Another View

Students School Personnel Parents

Safety Rules & Norms

Sense of Physical Security

Sense of Social-Emotional Security

Support for Learning

Social and Civic Learning

Respect for Diversity

Social Support/ Adults

Social Support/ Students

Connectedness/ Engagement

Physical Surroundings

Social Media

Leadership

Professional Relationships

= median rating in the negative range (scores lower than 2.5 on a 5 - point scale)

median rating in the neutral range (scores between 2.5 and 3.5 on a 5 - point scale)

median rating in the positive range (scores above 3.5 on a 5 - point scale)




Relative Strengths and Weaknesse

Why is this important?
«  This chart allows you to look at scale scores in relative terms for each school group. It also allows you to look at the order in which each

group rates the dimensions in comparison with the other two groups. This should give you a sense of the way those in different groups
perceive the school’s relative strengths and weaknesses.

How to look at this data:

«  This chart shows you a graphic representarion of each school group’s median dimension ratings, in rank order from highest-rated to
lowest-rated. You can use this chart to compare the relative perceptions of the different groups—for example, a particular dimension may
be rated at the top for one group, but near the bottom for another. This should give you a sense of how the different groups perceive the

school’s refative strengths and weaknesses.

*  Results are presented as a series of side-by-side graphs, one for each school group. The length of the bar indicares the value of the median
rating (which is also shown numerically at the end of the bar itself).

» The dimensions are color-coded, so you can easily look across groups to see how the different groups perceived a particular dimension of

school climate.

«  NSCC encourages you to focus on relative rankings rather than numerical ratings. In other words, if students race Environment higher
than any other category, while teachers rate it one of the lowest, you might obtain a better understanding of the difference in perceptions
than if you simply compare the median rating for each group on that dimension. So make use of this graph to examine the relative
rankings, and how the perceptions of the different groups compare to one another.

The chart on the following page is 2 companion to this and presents the relative rankings for each group in a numeric {rather than graphic)
formar.
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This In-Depth Profile section will provide you with a deeper and more
focused picture of perceptions abour safety, teaching and learning,
relationships, and the institutional environment for each of the school
groups and for selected sub-groups of students, school personnel and
parents.

The School Climate Dimensions and Comparative Rating Patterns
sections will provide information on the rating patterns of each group
for each dimension, looking at consistency of response for each school
group across school dimensions and also comparing the patterns across
the surveyed school groups.

In the Overview section at the beginning of this report, the emphasis
was on overall group response, based on median, or mid-point scores,
which is a good indicator of overall opinion. However, one overall
measure can never fully caprure everything that you want to know.
This section of the report will help you dig deeper to understand the
distribution of responses and act accordingly.

The Sub-Group Profiles section focuses on comparative ratings for key
sub-groups. This includes students (e.g. grade, gender, race/ethnicity,
language status); school personnel (e.g. grade and experience); and
parents (c.g. grade, race/ethnicity). This should help you see whether
there are identifiable groups that perceive school dimate dimensions

in consistently different ways and which dimensions might be most
sensitive to different population characreristics.

e A schoolclimateorg

Introduction

S¢hool Climate Dimensions:

Safety—Rules & Norms

Sense of Physical Security

Sense of Social-Emotional Security
Support for Learning

Social & Civic Learning

Respect for Diversity

Social Support—~Adults

Social Support—>Students

School Connectedness/Engagement
Physical Surroundings

Leadership

Professional Relationships

Social Media

Sub-Group Profiles:

|

Students
School Personnel
Parents
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Introduction

e The findings in the School Climate Dimensions section are organized around the thirteen (School Personnel) or eleven (Students and
Parents) measured dimensions of school climate organized under the four major areas that contribute to school climare: safety, teaching
and learning, relationships and the environment.

*  Because there are as many scores below the median as above, it is important to look not just at the median ratings, but also to understand
the diseribution of responses by digging more deeply. For example 2 median rating of 3.0 on the 5 point scale might mean that almost all
of those responding had scores between 2.5 and 3.5, or it could mean that half had highly negative scores (close ro 1) and half had highly
positive scores (close to 5). How you interpret and act on this information would be very different in these two instances.

+  The graphs in this section illustrate the partern of responses for cach school group, showing the percentage of students, school personnel
and parents whose scale scores for each dimension fall into each range from very negative to very positive. In looking at and discussing the
response patterns for cach dimension, you should think about the degree to which respondents cluster around certain judgments or vary
across the spectrum. If the pattern indicates multiple clusters, this may suggest that there are sub-groups that could be experiencing this
dimension of school climate very differently.

Sub-group ratings can be further explored in the Sub-Group Profiles section, which reporrs results for some of the sub-groups that might
be expected to experience various aspects of school climate differently. Your school should identify whether there are additional sub-groups
that might be important for future analysis.

*  For full details on how the surveyed groups responded to each individual survey item that comprises each school dimension scale, you can
refer to the Detailed Results section at the end of this Report.

Why is this important?

+  These charts will allow you to see in greater detail the distribution of scale scores for individuals within each group. This enables you to
understand how much individuals’ perceptions within each group converge around the group median score and the percentage whose scale
scores fall into different ranges from highly negative to highly positive.

*  The first set of graphs is organized around the eleven dimensions of school climate, which allows you to see the range of perceptions for
the three surveyed populations in relation to each dimension. The second set is organized by survey group (e.g all student graphs together,
all parent graphs together, etc). This allows you to see each group’s responses across all dimensions, and identify any patterns.




Intreducton

How to look at this data:

o These chares show the percenage of individuals within each of the three groups whose scores fall into different ranges from very negative
(1.0 to 1.5) to very positive (4.5-5.0) on the five-point scale. The scores are grouped in increments of 0.5 to provide you with more detail
about the distribution of scores within each school group.

»  As has been shown in previous charts, there is a notation giving the percentage of respondents whose scores can be considered negative (less
than 2.5), positive (greater than 3.5) and neutral (between 2.5 and 3.5). The median score is also noted on each chart.

*  You should start by looking at the response patterns for each group and consider:

- The percentage of each population surveyed (e.g students, school personnel, and parents) who perceive each dimension in a posirive,
negative or neutral light in your school, as well as how consistent the patterns of opinion appear to be within each group.

- Whether there are other indicators in your school that dovetail with these patterns, and any theories you have that may account for
some of the variation.

« In the next section you can explore these theories by looking at overall rating patterns for specific sub-groups that may experience school
differently. For example, do girls report a different sense of physical security vs. boys? Do school personnel with more experience see suppoert
for learning differently from newer staff?

*  You should also look at these patterns in comparative terms:

- Is there any one group whose opinions appear more consistent? For exarple, is there more convergence of opinion among school seaff
than among students or parents? For which dimensions do you see this most dlearly? How much do the patterns vary?

- What are the shifting patterns between negative, positive and neutrai?

- If one group rates respect for diversity higher than another, is this primarily because more individuals see it in a very positive way, or
fewer see it in a very negative light? What mighr be affecting these ratings?
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- What does it mean for your school if most opinions converge toward the center vs. a range of opinions thart are both very positive and very
negative? What difference might it make in what actions you consider appropriare for improvement?




SAFETY Rating Pattern - Safety Rules & Norms - Students

: . . . . 108% ¢ Median Seore = 3.80
Safety is a basic need. Feeling unsafe naturally undermines learning and .

healthy development. Safe schools promote student achievement and
school success. Historically, schools have concentrated on physical safety, 80% |
showing less sensitivity to emotional safety. In recent years, schools have
become more attuned to how social safety and the problem of social
bullying shapes learning and development. This survey looks at three 6% |
aspects of safety: rules and norms (institutional safety) and actual sense
of security - both physical and social-emotional.

90% 4
To%

50% {
49% |

Safety: Rules and Norms 30% 4

20% |
This scale focuses on the clarity of the school’s rules for maintaining
safety, both physical safety and social-emotional safety, and the 10%1
consistency and fairness with which rules are enforced. For example, is 8% = : - -
it clear that there are rules about physical and social bullying? Are they 18-1515-28 20-23 25-39.30-33 $5-40 40-45 45-58
fairly enforced by adults in the school? Bistribution of individual scale scores by range
Negative = 3% Neutral = 28% Positive = §8%

For complete dezils on the items thar comprise all of these scales, please refer to Secdon IV

As a resulz of rounding, percentages may differ slighdy from those on pages 16-18.




- ‘ - School Climate Dimensions: Safety—Rules & Norms
Rating Pattern - Safety Rules & Norms - Scheol Personnesi Rating Pattern - Safety Rules & Norms - Parents

100% + Median Score = 4.20 . : . 109% ;. Median Score = 3.60

90% | ‘ . . 99% |

mm$.. e e B , B9% -

7e%{ . 0% |

com e P U - o0 |

56% o 50%

0% ] 46% |

30% 38% |

206% 4 28%

sa% | . aaml e

Y T # : e 2% | vd
1.8-15 1.5-2.0 2025 2.5-38 30-35 3.5-40 4.6-45 45-50 18-15 1.5-25 2025 25-32 3.0-35 3.5-40 40-45 45.58
Bistribution of individuat scale scores by range Distribution of individual scale scores by range

Negative = 1% Neutral = 3% Positive = 90% MNegative = 7% MNeutral = 35% Positive = 58%




Sub-Group Ratings

Why is this importani?

«  This chart allows you to see how sub-groups of the surveyed populations experience each dimension of school climate.

How to look at this data:
¢ These charts can facilirate some interesting comparisons. Take note of:
- How scores for a single dimension compare for different sub-groups (vertically).
- How scores across dimensions compare for members of the same sub-group (horizontally).
» Consider the following kinds of questions, when looking at these comparisons:
- Do members of one sub-group tend to produce scale ratings that are consistently higher, or lower, than the others?

- Might some of these patterns help explain clusters of opinion that were on the high, or low, end of the response disuibutions for a
dimension in the prior section?

- To what extent mighr different patterns be attriburable to developmental differences and/or patterns of adjustment?

- 'To what extent might different partterns be atrributable to school policies that affect these groups in different ways?

IMPORTANT NOTE: Any sub-groups that are too small to guarantee privacy to the respondents will not be included. Therefore, some of the
charts in this section may be missing. This is not an error—it means that fewer than 10 people from that particular sub-group (for example,
males) in that population (for example, school personnel) responded to the CSCI survey.

. wnymm_n mateorg | p
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Student by Grade - Grade - 10 {313}
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= median rating in the negative range {scores lower than 2.5 on a 5-point scale})

= median rating in the neutral range (scores between 2.5 and 3.5 on a 5-point scale)

= median rating in the positive range {scores above 3.5 on a 5-point scale)

Details on sub-group sizes can be seenin
the Demographic Profiles starting on page
44,
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Student by Grade - Grade - 12 {187}
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= median rating in the negative range {scares lower than 2.5 on a 5-point scale)
Details on sub-group sizes can be seenin

= median rating in the neutral range {scores between 2.5 and 3.5 on a S-point scale) the Demographic Profiles starting on page
44,

= median rating in the positive range {sceres above 3.5 on a 5-point scale)
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School Personnel by Grade - Grade - 8 (89)
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and Moo Physical  Social - Emolional  Laewrning Civic Lesraing Léversity Adults Students Comnedtednoss  Surrpundings Modiz Reolationships
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School Personnel by Grade - Grade - 16 {163)
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and Norms Physicai  Secial - Emational  Leacning Civie Learning Divarsiy Aduifs Srudh Connes 7 i Relationships
Secunty Socurity Engagement

School Personne! by Grade - Grade - 11 (89}
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= median rating in the negative range {scores lower than 2.5 on a 5-point scale}
Details on sub-group sizes can be seen in
= medianh rating in the neutral range (scores betwaen 2.% and 3.5 on a $-point scale) the Damographic Profiles starting on page
44,
= median rating in the positive range (scores above 3.5 on a 5point scala)
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= median rating in the negative range {scares lower than 2.5 on a 5-point scale)

= median rating in the neutral range (scores between 2.5 and 3.5 on 2 5-point scale)

= median rating in the positive range {scores above 3.5 on a 5-point scale)

O Cnaidimateong [ page 34
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Details on sub-group sizes can be seen in
the Demographic Profiles starting on page
44,
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= median rating in the negative range (scores lower than 2.5 on a 5-point scale)

Details on subegroup sizes can be seen In

= median rating in the neutral range {scores between 2.5 and 3.5 on a 5-point scale} the Demographic Profiles starting on page
44

= median rating in the positive range (sceres above 3.5 on a 5-point scale}




Sub-Group Ratings: School Personnel
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Schoot Personnel by Departments - Departments - EnglishiLanguage Arts {13}
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= median rating in the negative range (scores [ower than 2.5 on a 5-point scale) Datails on sub-group sizes can be seen in
. " the Demographic Profiles starting on page
= medlan rating in the neutral range (scores betwsan 2.5 and 3.5 on a 5-point scale) 44,
= median rating in the positive range {scores above 3.5 on a 5-point scale}
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= median rating in the negative range {scores lower than 2.5 on a 5-point scale)

Details on sub-group sizes can beseen In

= median rating in the neutral range {scores beiween 2.5 and 3.5 on 2 5-polnt scale)

the Demagraphic Profiles starting on page
44,

= median rating in the positive range (scores above 3.5 an a 5-point scale)
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= median rating in the neuiral range (scores between 2.5 and 3.5 on a 5-point scale} the Demographic Profiles starting on page
44,

= median rating in the positive range (scores above 3.5 on a 5-point scale)
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= median rating in the negative range (scores lower than 2.5 or a $-peint scale)
Details on sub-group sizes can ba seen in

the Demographic Profiles starting on page
44,

median rating in the neutral range {scores between 2.5 and 3.5 on a 5-point scale)

= median rating in the positive range (scores above 3.5 on a 5-point scale)




This section provides very specific information on how each
group responded to the individual CSCI survey items. It

is presented by surveyed population (e.g. students, school
personnel, and parents) for each dimension.

You'll also find demographic profiles of respondents for

each group. Demographic information was entered by each
respondent, on the last page of the survey. These demographic
groups correspond to the sub-group graphs in the In-Depth
Profile section of the report. If this demographic information
does not match closely with your school population as a whole,
some groups may have been under-represented in the surveyed
population.

For more specific information on understanding the CSCI
Measure and the way results are presented, see Appendix A.

Note: The survey was designed to be interpreted at the level of
the school climare dimensions, and therefore NSCC does not
recommend making decisions based on the item-by-item data
alone.

Scale scores by Group

item-by-item Survey Responses
{Students, School Personnel & Parents}

Demographic Profiles
{Students, Scheol Personnel & Parents)




Comparative Ratings for Shared School Climate Dimensions

Students School Personnel Parents

School Climate Dimension

Safety Rules & Norms

Sense of Physical Security

Sense of Social-Emotional Security

Support for Learning

Social and Civic Learning

Respect for Diversity

Social Support/ Adults

Social Support/ Students

Connectedness/ Engagement

Physical Surroundings

Social Media

Leadership

Professional Relationships




ltem-by-ltem Survey Responses: Students

Rating Response Rating
Safety Rules & Norms m0_<m=_u Response
Not Given
Median |, .. Strongly | .. Strongly Missing
Survey ltem Rating Min/Max Disagree Disagree | Neutral | Agree Agree Response
In my school, there are clear rules against hurting other people (for example, 4.00 1/5 0.01 0.06! 0189 0.53 0.21 0.00
hitting, pushing, tripping, etc.). ’ (13) (77)] (224)| (630) (254}

Adults in my school will stop students if they see them physically hurting each
other (for example, pushing, slapping, beating each other up, etc.).

4.00

1/8

Adults in my school stop students if they see them insulting, teasing, harassing, or

0.01

0.03 0.17| 0.50 0.28

@)

0.06| 0.29{ 0.49 0.14

imate.org| page 43

4.00 175 0.02 G.01
otherwise verbally abusing cther students. ’ (23) (67) (349)! (581) (172} {8)
Copyright © 2013 by the Nationa! School Climate Center (NSCC).




Students by Grade
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Students by Gender

Grade 12 £187}
16%

Grade 9 {419}
86%

Grade 11 {224)
20%

Grade 16 {313)
27%:

§ Female (B05)
g 51%

Grade 8 = Grade 10 = OGrade 11 = Grade 12

.

= Femaie = Male




School Personnel by Grade

Demographic Profiies

L R PR

School Personnel by Position

Grade 12 {94}

24% 23%

Grade 17 {83}

26% W%

Grade § (89)

Grade 12 {103}

£. {13}

11%
B.(7)
8%

C. (13}
14%

8.{4)
4%

Grade & == Grade 10 m  Grade 11 = Grade i2

ms A Teacher m . Other Professional = E. SupportStaf |

= B, Administrator = D, Paraprofessionzl
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Physical Safety: When Physical Safety is perceived as a problem in your school, here are some steps you can take:

Schoeol
Group

Developing a Deeper Understanding of the Problem

Identifying Same Common Sources of
the Problem

Appraaches/Programs that Schools and Research Have Found to Be Successful

Students

Laock at the two scales—Rules & Nonws for Safery and Sense
of Physical Secuzity. Are there Issues with school policy (Rules
& Norms) or with peoples’ experience of safety (Sense of Physical
Securiry) or borh?

How do student respanses to these dimensions compare to other
information abour safety that you collect in your school, such as
Incident Reports or student complaints?

Are there sub-groups of students who feel parsicnlatly unsafe?
» Look at Secrion I C to see if there are differences by gender,
grade of race/ethnicity.

Are there parricular aspects of safety that students perceive to be

a problem?

+ Look ar Section V for details on how students responded to each
irem that makes up the scales for Safecy—Rules 8 Norms and
Sense of Physical Securicy.

Can you dig deeper through focus groups, m.aﬂoﬁvﬂmu SUIVETS,

or more informal forums for conversations with specific groups

about particular issues?

¢ For example, if the youngest students in the school are feeling par-
ticularly threatened, can you find out more about how and why,
via additional research and/or by discussions with school counsel-
ors and/er reachers?

Rules, Systems and Norms:

+ Nort dlearly defined

+ Noc fairly or strongly enforced;
difficuls to enforce

* Not well-aligned with
consequences

+ Not informed by the experiences
of students and school personnel

Supervision:

+ Insufficient adulr presence

* Adulrs insufficiently trained in cri-
sis management znd/or in socially
8 emotionally informed discipline

Review your student code of conduct. Make sure that it is developmentally appro-
priate and aligns with your schools core values, Involve staff in the process and
stadents as appropriate by age.

Map problems by area and time. Have students and staff mark school diagrams
indicating where they experience or witness problem behaviors and when. If pos-
sible, instirure a computesized program that will track physical incidents in school
This will allow you <o wse current dara o identify problem locations in the building
{more supervision can be provided) as well zs analyze dara by type of infraction. date,
frequency, and consequences imposed.

Make it easy and safe to report safery concerns. All adulrs should be prepared w
receive eports (wricten or oral) from students in 4 sensitive manner and 1o convev them
o the appropriate person. Ir may also help 1o provide boxes where students can report
problems anonymously. Tty to provide each student wich an adult in whom they can
confide.

Be sure your school has a crisis plan and that students, schaol personnel, and par-
ents al] feel confident about what to do. Consider speaking ro your local police or fire
department if you need guidance in developing an effective plan.

Increase visibility and availability of adults in unstructared or “problem” areas of
the scheol. This will help students feel safer and lead to more student-adult conversa-
tions, increasing the probability diat sdulis will hear about student concerns.

Educate all or key school personnel —inciuding School Safety Agents—in how 1o
deal effectively with children in crisis. Many of these programs provide excellent train-
ing for developing social-emotional skills and ethical dispesitions in school personnel,

as well as awazeness of the ways in which conflicts can escalare unnecessarily and how to
defuse them.

Address the issue of bullying. Establish and communicate the school’s ant-bullying

commitment. Create 2 common lznguage and establish policies and procedures for
addressing bullying incidents when and where they occur.

Continied on next page




Physical Safety: When Physical Safety 1s perceived as a problem in your school, here are some steps you can take:

Scheol Group

Developing a Deeper Understanding of the Problem

Identifying Some Common Sources of
the Problem

Approaches/Programs that Schools and Research Have Found to Be Successful

School
Personnel

How do school personnel responses to this dimension compare
to other informarion relared to the way school personnel perceive
student safery? Their own safey?

Are there sub-groups of school personnel who perceive the

school to be particularly unsafe?

» Lock at Section ITI C to see if there are differences by grade,
role or experience.

* How does this compare o other information & teacher reporrs?

» How does this compare 1o student patterns by grade?

Are there particular aspects of safety that school personael per-
ceive to be a problem?
+ Look at Section V for derails.

Can you dig deeper through staff mectings or more formal means
such as follow-up surveys or focus groups?

Parents

How do parent responses to this dimension compare to prior
parent feedback about safery?

deomte

Axe parent respx rep ive of your school body as
awhele? If niot, can you reach our more o under-represented

groups?

Are there sub-groups of parents who feel thar their children

may be unsafe in and arornd school?

« Look ar Secrion T1E C 1o see if there ate differences by grade,
gender or race/ethnicity.

* Haow does this compare to other informarion from parents,
such as calls and comments?

« How does this compare to the student parterns by grade, gen-
der or race/sthnicizy?

Are there particular aspects of safety that parents perceive to be
a problem?
» Lookat Section V for details.

Individual Competencies:

+ Smudents’ lack of development in
sacial & emotional skills, such as
self-regulation, communicztion,
and conflicr resolution

+ Room for adults e improve capac-
ity for self-reflection and ability o
model pesitive behaviors

Peer/School Culture:

+ Unheaithy norms for behavier
among students and/or school
personnel

* Insufficient modeling of supportive
behavior, including up-stander
norms

» Low levels of group support &
trust

School-wide efforts to teach coping with stess, probiern-solving, communication, conflics
resolurion, and other important social-emotional skills.

Coordinate health-promotion and risk-prevention efforts. Train schoel personnel to rec-
ognize student hehavior thar may indicate problems. Provide targered services wo students
who need chem. This requires collaboration with mental health professionals.

Promote students’ development of civic skills and behaviors in academic dasses.
Rather then relying primarily on external controls and compliance, provide studenss with
opporrunities to internalize values and learn and pracrice strategies that promore individual
and group responsibility.

Find evidence-based programs that will be effective in your schaol. Lock for programs
that have been studied and shown to be successful. [¢'s helpful if the developers are avail-
able to suppert you and answer questions, and be sute you understand the program’s goals,
tacget population, expecred ourcomes, and essemtizl elements of effective implementazion.
Spend some time finding 2 program you have faith in—the extra effort wilt pay off. Here
are a few excellent sives thar provide information on programs refared to safery thar have
been rigorously rested for effectiveness:

Blueprints for Violence Prevention

hupffaew colomde. pdidesny/

SAMHSA Model Programs
b /fnreposamhse goviindes asp

Promising Practices Metwork—Prograrns That Work

oo/ A promisingpractices. aoprograe a5y

NSCC can help-—See the Resource section of your School Porral. Also visir NSCCs web-
site (rwwschoolclimare.org) for 2 growing body of professional development and rraining
in arcas relaced to physical safery; including “Breaking the Bully-Victim-Bystander Cyele”
and “Conflict Resolution”.
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